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Burton Manor Primary School 

SEND Policy & Early Years SEND Policy 

Review date:  Summer 2026 

Next review: Summer 2027 

This policy complies with the statutory requirements described in the SEND Code of Practice 0-25 years (2014) and has been 

developed through consultation with all stakeholders. It has been written with reference to the following guidance and 

documents: 

• Equality Act 2010 

• SEND Code of Practice 0-25 years (2014) 

• Statutory guidance on supporting pupils with medial conditions 2014 

• The National Curriculum in England primary framework document 2014 

• Safeguarding policy 

• Accessibility plan 2025 - 2026 

• Teachers Standards 2021 

Rationale and objectives of the policy: 

At Burton Manor, we are committed to providing a fun, stimulating, broad and balanced curriculum to ensure the best possible 

progress for all of our pupils. Each pupil at Burton Manor is valued and supported, whatever their needs or abilities. We 

encourage our pupils to be aspirational, to strive for success and to make progress against their previous achievements.  Our aim 

is for every pupil to leave Burton Manor as happy, skilled learners, with a desire to continue learning and be successful in life. 

We utilise the expertise and experience of our staff to secure special educational provision for pupils who require support that is 

‘additional to and different from’ that provided within our scaffolded curriculum. Every teacher is a teacher of every child and 

young person, including those with SEN.  

At Burton Manor we aim: 

• to be as inclusive as possible  

• to make reasonable adjustments for those with a disability by ensuring increased access to the curriculum and the 

environment  

• to meet the needs of pupils with Special Educational Needs wherever possible in a mainstream setting, and regardless 

of their specific needs, to make the best possible progress in school 

• to identify at the earliest point any Special Educational Needs and make effective provision 

• to reduce barriers to learning and progress 

Objectives 

• To ensure a clear process for identifying, assessing, planning, providing and reviewing for SEND pupils with the pupils 

and their parents/carers at the centre. 

• To develop effective whole school provision management of support for pupils with special educational needs and 

disabilities. 

• To deliver training and support for all staff working with pupils with SEND in order to develop our practice within the 

guidance set out in the Code of Practice (Jan 2015) 

This policy is intended to set out the vision, values and aims of Burton Manor's SEN provision. It should be read in conjunction 

with the SEND Information Report, which details the provision available at Burton Manor Primary school and how the school’s 

SEND policy will be implemented.  
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Definition and identification of Special Educational Needs 

Children may have special educational needs if they: 
 

• have a significantly greater difficulty in learning than the majority of children of the same age.; 

• are making less than expected progress given their age and individual circumstances, which can be characterised by 
progress which:   

o is significantly slower than that of their peers starting from the same baseline 
o fails to match or better the child’s previous rate of progress 
o fails to close the attainment gap between the child and their peers 
o widens the attainment gap 

• have a disability that prevents or hinders them from making use of educational facilities of a kind generally provided for 
others of the same age in a mainstream school;  

• require special educational provision which is “additional to and different from” that provided within the differentiated 
curriculum  

(Code of Practice 2014).  

Addition factors which are not indicators of SEN may also impact upon progress and attainment, including disability, attendance 

and punctuality, health and welfare, EAL, being in receipt of the Pupil Premium Grant, being a looked after child and being the 

child of a service family. All pupils will receive high quality first teaching, with those in need of more support receiving additional 

intervention. 

Our provision addresses the four areas of need identified in the Code of Practice (September 2014): 

 Communication and interaction 

 Cognition and learning 

 Social, emotional and mental health difficulties 

 Sensory and/or physical needs 

 
Glossary of terms 

 
There are many abbreviations used when talking about Special Educational Needs so below is a glossary of most of these terms: 
 

ADD Attention Deficit Disorder KS Key Stage 

ADHD Attention Deficit & Hyperactivity Disorder LAC Looked After Child 

AIT Autism inclusion Team LA Local Authority 

ASC Autistic Spectrum condition LST Local Support Team 

BESD Behaviour, Emotional & Social Difficulties MLD Moderate Learning Difficulty 

CAMHS Child & Adolescent Mental Health Service NC National Curriculum 

COP Code of Practice OT Occupational Therapist 

CP Child Protection PP Pupil Premium 

CT Class teacher PSP Pastoral Support Plan 

EAL English as an Additional Language SaLT Speech & Language Therapist 

EHA Early Help Assessment SEN  Special Educational Needs 

EP Educational Psychologist SEND Special Educational Needs and/or Disability 

FSM Free School Meals SENCO Special Educational Needs Co-ordinator 

GLP Group Learning Plan SENSS Special Educational Needs Support Services 

HI Hearing Impairment SpLD Specific Learning Difficulty 

IEP Individual Educational Plan TA Teaching Assistant 

ILP Individual Learning Plan VI Visual Impairment 

 

 

 

 



3 
 

The Graduated Approach to SEN support 

At Burton Manor Primary School children are identified as have special educational needs through a variety of ways: 

We know when pupils need help: 

❖ If there is a lack of progress. 

❖ If children are achieving below age-related expectations at the end of the year. 

❖ If a concern is raised regarding behaviour, self-esteem, concentration or attitude and extra support is required 

to help improve this. 

❖ If concerns are raised by parents/carers, teachers, other settings or the child. 

❖ If there is a change in the pupil’s behaviour or progress. 

❖ If external agencies raise concerns. 

❖ If a health diagnosis is received from a paediatrician. 

At Burton Manor, we know and value all of our pupils. We have rigorous ongoing teacher assessments and termly pupil progress 

meetings with the leadership team to identify those pupils making less than expected progress. If progress continues to be a 

concern, despite high quality teaching in the classroom – differentiated to meet the needs of individual pupils - the teacher will 

discuss their concerns with the SENCO. A discussion with parents will then be initiated and a four part cycle, known as the 

graduated approach, begins – Assess, Plan, Do, Review. 

 

The graduated support cycle enables us to develop our understanding of the pupil’s needs and what supports them in making 

good progress. Throughout each cycle, there is a more detailed approach and more specialist expertise can be accessed is 

required.  

The graduated approach allows pupils to access the right level of support and intervention, focused specifically on the areas of 

learning they find challenging. A program of intervention is devised between the class teacher, SENCO and teaching assistant 

with agreed goals and exit criteria. The intervention then runs for up to ten weeks, although changes are made during this time 

if the intervention does not meet the child’s needs. If a more specialised assessment is needed, the SENCO makes contact with 

the relevant external agencies, such as Speech and Language Therapy or the Hearing Impairment team and discussed further 

ways forward.  Parents and pupils will be involved in discussions about the level of support required; this is through termly ILP 

review meetings, parent’s evenings, meetings with SENSS advisors and regular contact with the SENCO during the term.  

 

•An indivdual 
Learning Plan 
(ILP) is created to 
set targets and 
support.

• Support is put 
into place and 
progress is 
monitored 
closely against 
the IEP targets.

• Concerns are 
discussed with 
parents , class 
teacher and 
SENCO.

• Progress is 
reviewed and 
further support 
is  requested 
from outside 
agencies if 
necessary. Review  Assess

PlanDo
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Managing pupils’ needs on the SEN register 

It is the responsibility of the class teacher and the SENCO to manage the needs of pupils on the SEN register. Pupils with an ILP 

will receive additional support both in and out of class, in the form of structured interventions and practical support with their 

work. The progress of each pupil will be tracked and monitored closely, to identify improvements as a result of intervention and 

to identify further areas requiring support.  

Interventions are reviewed regularly to evaluate their impact and changes are made in light of our reviews. Pupils are asked to 

contribute to the review and future targets are set. The level of provision is decided in consultation with the class teacher, 

SENCO , parents and pupils. It is vital that the voice of pupils on the SEN register is heard and we greatly value their input in the 

reviews of provision and in the setting of targets. Pupils will always be informed if specialist services are engaged to work with 

them. If additional funding is required, the SENCO will apply for this on behalf of the pupil. If an EHCP is necessary, the SENCO 

will make the application following consultation with the pupil, parents and external advisors. The process for this application is 

set out in the Code of Practice (chapter 9).  

Supporting pupils and their families 

The local offer produced by the Local Authority (Staffordshire Market Place) sets out what is normally available in schools to 

help SEN pupils as well as the options available to support families who need help to care for their child. A set of fourteen 

questions was developed for schools to reflect the concerns and interests of parents and carers. Burton manor has responded to 

these questions to enable parents and carers to make decisions about how to best support their child’s needs; our response is  

available in the SEN information report.  

Our admissions arrangements can be accessed at here. 

Access arrangements for exams and assessment can be discussed with the SENCO and class teachers, to ensure that all pupils’ 

needs are met and suitable support is put in place. 

Transition arrangements are detailed in our SEN Information report. 

Supporting children at school with medical conditions 

Our policy is available here. It is the responsibility of the Head Teacher and the SENCO to ensure that children with medial 

conditions are fully supported at school and that their needs are met. At Burton Manor Primary School, we are fully compliant 

with the Equality Act 2010 and Supporting Children at school with medical conditions 2014. All pupils are valued and we offer 

equal opportunities to all.  

Training and resources 

We regard special needs as an integral part of our school, with all of our pupils requiring high quality teaching and learning to 

address their individual needs and provide them with a challenge.  When allocating our budget, we ensure that we have the 

optimum number of staff available to provide interventions and tailored support to our SEN pupils.   

Training is organised in response to the needs of the pupils or is pre-empted when pupils’ needs are already known. Staff 

recognise that they can request training to support them in their role and that every effort will be made to ensure that they are 

fully equipped to work with our SEN pupils. We encourage staff to utilise each other’s expertise in particular areas and provide 

training when necessary to ensure staff are able to meet all of our children’s particular needs. 

New staff are briefed on the SEN pupils in their class and the SEN needs across the school. The SENCO is responsible for 

informing new staff abut SEN within the school and how we aim to further support our SEN pupils.   

 

 

 

http://www.christchurch-lichfield.staffs.sch.uk/parents-carers-area/policies
http://www.christchurch-lichfield.staffs.sch.uk/parents-carers-area/policies
http://www.christchurch-lichfield.staffs.sch.uk/parents-carers-area/policies
http://www.christchurch-lichfield.staffs.sch.uk/parents-carers-area/policies
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Regulation and sensory support resources 

Fidgets, ear defenders, and other tools to support regulation and focus will be provided by the school. 

The exception to this is chewable items (e.g. chewelry). These must be agreed in advance with the SENCo during a meeting with 

parents/carers. Approved chewable items must be provided by the family, who are responsible for ensuring they are safe, clean 

and suitable for the child to use in their mouth. 

Fidgets and other sensory items should not be brought in from home. These items do not always support regulation and can 

sometimes contribute to increased dysregulation, distraction, and reduced engagement in learning. 

An initial two-week trial period will be used to assess whether a specific tool supports the child effectively. If the item is shown 

to be beneficial, it will be added to a pupil’s resource register. 

Any unapproved items brought in from home will be confiscated and returned to parents/carers. 

Accessibility 

Our accessibility plan is available here. We actively strive to remove any barriers to learning by providing the relevant resources 

and support to enable all pupils to learn. The site is regularly audited in terms of accessibility and through consultation with staff 

during termly pupil progress meetings, resources or learning aids which would support specific pupils are identified. This 

involves not only access to the physical environment of school, but the delivery of written information to disabled pupils.  

All pupils engage in activities available to them, whether they have SEN or not; our ethos is one of inclusivity and our pupils 

recognise that we are all treated equally no matter what our differences.  

Roles and Responsibilities of the Head Teacher 

The head teacher is responsible for the day to day management of all aspects of the school, including the support for the 

children with SEN and/or disabilities. The head teacher gives the SENCO and class teachers the responsibility so that all staff are 

responsible for ensuring the needs of your child are met. 

The head teacher will make sure the governing body is kept up to date with any issues relating to SEN. 

Roles and Responsibilities of the Governors 

The governing body of maintained mainstream schools must ensure that there is a qualified teacher designated as SENCO for 

the school. The SEN link governor is responsible for monitoring policy implementation and liaising between the SENCO and the 

Governing Body. 

SEN link governor: Karen Roberts– contact via the school office – 01785 330370 

Roles and Responsibilities of the Special Educational Needs Co-ordinator (SENCO) 

Name of SENCO: Mrs Rebecca Fisher Contact can be made via the school office – 01785 330370. The current SENCO is be a 

qualified teacher and has achieved the National Award in Special Educational Needs Co-ordination. 

The SENCO has an important role to play with the head teacher and governing body, in determining the strategic development 

of SEN policy and provision in the school. 

The SENCO: 

• oversees the day to day operation of the school’s SEN policy 

• co-ordinates provision for children with SEN and EHCPs ( or statements until 2018) 

• liaises with staff to monitor pupil’s progress 

• gives advice when progress is slower than expected 

• liaises with outside agencies 

• liaises with early years and secondary school providers 

http://www.christchurch-lichfield.staffs.sch.uk/parents-carers-area/policies
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• ensures that staff are trained to support SEN pupils and how to secure specialist expertise 

• ensures that staff liaise with you as parents of pupils with SEN 

• liaises with previous or potential providers 

• ensures that Burton Manor keeps records of all pupils with SEN 

 

Support for improving emotional and social development  

We work hard to ensure that our pupils demonstrate respect and tolerance for all members of the community. All pupils 

recognise that we do not tolerate bullying and they are encouraged to confide in a trusted adult if they experience bullying. 

Pupils with SEN are monitored very closely by class teachers, teaching assistants and the SENCO to ensure that they are included 

and that they are listened to if they appear worried or upset.  

Referrals 

Whilst we recognise the importance of early identification and are committed to supporting parents in understanding their 

child’s needs, referrals for neurodiversity assessments can only be made when there is clear evidence of additional needs that 

cannot be met through our ordinarily available provision. If a child is not on our SEN register and does not present with 

significant or persistent difficulties in school, we are unable to support a referral, as the required evidence would not be 

available. 

Parents are encouraged to access the helpful links on our school website for further guidance and support. These resources may 

assist you in understanding your child’s needs and in seeking appropriate advice where necessary. 

Early Years SEND Policy 
 
This policy has been written to clarify the new arrangements being made to support children aged 0-4 years with SEND.  
  
A number of key changes took place in 2017 which has necessitated a further update to our policy, including:  
  
● Introduction of 30 hour education entitlement for some pre-school children from September 2017.  
  
● Introduction of the Disability Access Fund (DAF) £915 for 3 and 4 year old pre-school learners also in receipt of Disability Living 
Allowance (DLA).  
  
● Changes in local policy regarding the funding of some SEND specialist education services, with effect from April 2018.  
  
● The introduction of the national SEND Code of Practice (2014 and 2015), including the introduction of Education Health & Care 
Plans for some SEND learners 0-25  
  

SEND in the early years 
  
All early years providers are required to have arrangements in place to identify and support children with SEN or disabilities and 
to promote equality of opportunity for children in their care. These requirements are set out in the EYFS framework. The EYFS 
framework also requires practitioners to review children’s progress and share a summary with parents/carers. In addition, the 
‘Early Years Outcomes’ are an aid for practitioners, including childminders, nurseries and others such as inspectors, to help them 
to understand the outcomes they should be working towards.   
  
Some children need support for SEN and disabilities at home or in informal settings before, or as well as, the support they 
receive from an early years provider.  
The EYFS framework sets the standards that all Ofsted registered early years providers and schools offering early years provision 
must meet to ensure that children learn and develop well and are kept healthy and safe. This includes ongoing assessment of 
children’s progress. Early years providers and educational settings should have arrangements in place that include a clear 
approach to assessing SEND. This should be part of the settings overall approach to monitoring the progress and development of 
all children. In assessing progress of children in the early years, practitioners can use the non-statutory Early Years Outcomes 
guidance as a tool to assess the extent to which a young child is developing at age related expectation. The guidance sets out 
what most children do at each stage of their learning and development. These include typical behaviours across the seven areas 
of learning:  
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• communication and language 
 • physical development 
 • personal, social and emotional development 
 • literacy  
• mathematics 
 • understanding of the world  
• expressive arts and design  
  
The EYFS framework includes two specific points for providing written assessments for parents/carers and other professionals – 
when the child is aged two and at the end of the reception year.  

 
Progress check at age two 

  
When a child is aged between two and three, early years practitioners must review progress and provide parents/carers with a 
short written summary of their child’s development, focusing in particular on communication and language, physical 
development and personal, social and emotional development.  This progress check must identify the child’s strengths and any 
areas where the child’s progress is slower than expected. If there are significant emerging concerns (or identified SEN or 
disability) practitioners should develop a targeted plan to support the child, involving other professionals such as, for example, 
the setting SENCO or the Early Years Inclusion Consultant, as appropriate. The summary must highlight areas where:  
  
• good progress is being made 
 • some additional support might be needed 
 • there is a concern that a child may have a developmental delay (which may indicate SEN or disability) The child's own health 
visitor MUST be informed of concerns as part of the Integrated Review.  
  
It must describe the activities and strategies the provider intends to adopt to address any issues or concerns. If a child moves 
settings between the ages of two and three it is expected that the progress check will be undertaken in the setting where the 
child has spent most time.  
  
Health visitors currently review children’s physical development milestones at 27 months as part of the universal Healthy Child 
Programme.  
  

Assessment at the end of the EYFS – the EYFS profile 
  
The EYFS profile provides parents/carers, practitioners and teachers with a well-rounded picture of a child’s knowledge, 
understanding and abilities. A profile is usually completed for children in the final term of the year in which they turn five. It is 
particularly helpful for children with SEND and should inform plans for future learning and identify any additional needs for               
support.  
  

 
Identifying needs in the early years 

  
In addition to the formal checks, early years practitioners working with children should monitor and review the progress and 
development of all children throughout the early years.  
  
Where a child appears to be behind age related expectation, or where a child’s progress gives cause for concern, practitioners 
should consider all the information about the child’s learning and development from within and beyond the setting, from formal 
checks, from practitioner observations and from any more detailed assessment of the child’s needs. From within the setting 
practitioners should particularly consider information on a child’s progress in communication and language, physical 
development and personal, social and emotional development.   
  
Where any specialist advice has been sought from beyond the setting, this should also inform decisions about whether or not a 
child has SEND. All the information should be brought together with the observations of parents/carers and considered with 
them.  
  
For pre-school at Burton Manor Primary School, specialist advice may be provided by a range of services including:  
● Health Visitors  
● Other involved health professionals e.g. paediatrician or speech & language therapist. 
 ● Early Years SENSS  
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● Educational Psychology Service directed through the EYF. 
● SEND specialist education services for ASD, Speech & Language, Sensory Support Service (hearing impairments, visual 
impairments).  
  
A delay in learning and development in the early years may or may not indicate that a child has SEND, that is, that they have a 
learning difficulty or disability that calls for special educational provision. Equally, difficult or withdrawn behaviour does not 
necessarily mean that a child has SEND. However, where there are concerns, there should be an assessment to determine 
whether there are any causal factors such as an underlying learning or communication difficulty. If it is thought housing, family 
or other domestic circumstances may be contributing to the presenting behaviour, a multi-agency approach, supported by the 
use of approaches such as the Early Help Assessment, should be adopted.  
  
Identifying and assessing SEND for young children whose first language is not English requires particular care. Early years 
practitioners should look carefully at all aspects of a child’s learning and development to establish whether any delay is related 
to learning English as an additional language or if it arises from SEN or disability. Difficulties related solely to learning English as 
an additional language are not SEND.  
  
Where a child has a significantly greater difficulty in learning than their peers, or a disability that prevents or hinders a child from 
making use of the facilities in the setting and requires special educational provision, Burton Manor will make that provision. In 
all cases, early identification and intervention can significantly reduce the need for more costly interventions at a later stage.  
  
Special educational provision should be matched to the child’s identified SEND. Children’s SEND are generally thought of in the 
following four broad areas of need and support – see  SEND Code of Practice Chapter 6, paragraph 6.28 onwards, for a fuller 
explanation:  
• Communication and interaction 
 • Cognition and learning  
• Social, emotional and mental health 
 • Sensory and/or physical needs  
  
These areas give an overview of the range of needs that we plan for. However, individual children often have needs that cut 
across all these areas and their needs may change over time. For instance, speech, language and communication needs can also 
be a feature of a number of other areas of SEND and children with an Autism Spectrum Disorder may have needs across all 
areas. The special educational provision made for a child should always be based on an understanding of their particular 
strengths and needs and should seek to address them all, using well-evidenced interventions targeted at areas of difficulty and 
where necessary, specialist equipment or software. This will help to overcome barriers to learning and participation. Support 
should be family centred and should consider the individual family’s needs and the best ways to support them.  
  
Reviewing the effectiveness of interventions in enabling children to make progress can itself be part of the assessment of need, 
informing the next steps to be taken as part of a graduated approach to support, as described in ‘SEND support in the early 
years’ below. It may be necessary to test out interventions as part of this process, both to judge their effectiveness for the child 
and to provide further information about the precise nature of their needs.  
 

 
The role of the SENCO in early years provision 

  
As a maintained nursery school we must ensure that there is a qualified teacher designated as the SENCO in order to ensure the 
detailed implementation of support for children with SEND.  The SENCO is Mrs R. Fisher.  
 
The role of the SENCO involves:  
  
• ensuring all practitioners in the setting understand their responsibilities to children with SEND and the setting’s approach to 
identifying and meeting SEND 
 • advising and supporting colleagues 
 • ensuring parents/carers are closely involved throughout and that their insights inform action taken by the setting, and 
 • liaising with professionals or agencies beyond the setting 
 
  

SEND support in the early years 
  
It is particularly important in the early years that there is no delay in making any necessary special educational provision. Delay 
at this stage can give rise to learning difficulty and subsequently to loss of self-esteem, frustration in learning and to behaviour 
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difficulties. Early action to address identified needs is critical to the future progress and improved outcomes that are essential in 
helping the child to prepare for adult life (SEND Code of Practice, Chapter 8, Preparing for adulthood from the earliest years).  
  
Where we identify a child as having SEND we must work in partnership with parents/carers to establish the support the child 
needs.  
  
When we make special educational provision for a child with SEND we must inform the parents/carers. We always adopt a 
graduated approach with four stages of action: assess, plan, do and review (APDR).  We call this an Individual Education Plan.  
Assess. In identifying a child as needing SEND support, the early years practitioner, working with the SENCO and the child’s 
parents/carers, will have carried out an analysis of the child’s needs. This initial assessment should be reviewed regularly to 
ensure that support is matched to need. Where there is little or no improvement in the child’s progress, more specialist 
assessment may be called for from specialist teachers or from health, social services or other agencies beyond the setting. 
Where professionals are not already working with the setting, the SENCO should contact them, with the parents/carers 
agreement.  
  
Plan  
Where it is decided to provide SEND support, and having formally notified the parents/carers  (see above), the practitioner and 
the SENCO will agree, in consultation with the parent,  the outcomes they are seeking, the interventions and support to be put 
in place, the expected impact on progress, development or behaviour, and a clear date for review. Plans should take into 
account the views of the child if suitable. The support and intervention provided will be selected to meet the outcomes 
identified for the child, based on reliable evidence of effectiveness, and provided by practitioners with relevant skills and 
knowledge. Any related staff development needs should be identified and addressed.  
  
Parents/carers should be involved in planning support and, where appropriate, in reinforcing the provision or contributing to 
progress at home.  
  
Do  
The early years practitioner, usually the child’s key person, remains responsible for working with the child on a daily basis. With 
support from the SENCO, they should oversee the implementation of the interventions or programmes agreed as part of SEND 
support. The SENCO should support the practitioner in assessing the child’s response to the action taken, in problem solving and  
advising on the effective implementation of support.  
 
  
Review  
The effectiveness of the support and its impact on the child’s progress will be reviewed in line with the agreed date. The impact 
and quality of the support will be evaluated by the practitioner working with the child’s parents/carers and taking into account 
the child’s views.  We will agree any changes to the outcomes and support for the child in light of the child’s progress and 
development. Parents/carers will be given clear information about the impact of the support provided and be involved in 
planning next steps.  
This cycle of action should be revisited in increasing detail and with increasing frequency, to identify the best way of securing 
good progress. At each stage parents/carers should be engaged with the setting, contributing their insights to assessment and 
planning. Intended outcomes will be shared with parents/carers and reviewed with them, along with action taken by the setting, 
at agreed times.  
Where a child has an EHC plan, the local authority must review that plan as a minimum every twelve months usually every 6 
months if the child is under 5. As part of the review, the local authority can ask settings, and require maintained nursery schools, 
to convene and hold the annual review meeting on its behalf. Further information about EHC plan reviews and the role of early 
year’s settings is in SEND Code of Practice, Chapter 9, Education, Health and Care needs assessments and plans.  
 

Record keeping 
 Practitioners must maintain a record of children under their care as required under the EYFS framework. Such records about 
their children must be available to parents/carers and they must include how the setting supports children with SEN and 
disabilities (SEND).  
 
 

Involving specialists 
 Where a child continues to make less than expected progress, despite evidence-based  support and interventions that are 
matched to the child’s area of need, practitioners should consider involving appropriate specialists, for example, health visitors, 
speech and language therapists, educational psychologists or specialist teachers, who may be able to identify effective 
strategies, equipment, programmes or other interventions to enable the child to make progress towards the desired learning 
and development outcomes. The decision to involve specialists should be taken with the child’s parents/carers.  
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Transition 
SEND support should include planning and preparing for transition, before a child moves into another setting or school. This can 

also include a review of the SEND support being provided or the EHC plan. 

 Complaints 

Our complaints procedure is available here. 

Reviewing the policy 

This policy links to other Burton Manor’s policies including: the Accessibility Plan, Equal Opportunities policy, Equality policy, 

Medicine Policy, Safeguarding policy and the SEN Information Report. 

The policy will be reviewed annually by Governors.  

Author: Rebecca Fisher  
 
 
 
 
 
 

http://www.christchurch-lichfield.staffs.sch.uk/parents-carers-area/policies

